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Ladies and gentlemen

| divide my lecture into 6 parts.
Introduction and definitions

The relationship between concepts
The uneven education

Culture as a public good

When is education and culture global?
And, finally, some concluding remarks

1. Introduction and definitions

There is some magic in the world. Harry Potterasthe only
person who uses magic. We too have some words gitma
words we use more frequently than others. | amgytorspeak
about three of these words today: education, cknd
globalisation. We often use these words and tisesernething
promising about them. For young people these tvads are



not only guidelines for a prosperous and peacetulré but they
are also the frameworks of daily life.

The people in the world are getting older. Althoadout 40%
of the population is under 15 years old in somentaes, the
proportion of younger people in the western wosldgiling.
29% of the population in OECD, the OrganisationEgonomic
Co-operation and Development, was under 15 yeat860, but
in 1999, 40 years later, it was only 21%. Nevedhkg] young
people will grow up and they will govern the wodde day and
there are some really tasks ahead.

The world has undergone a transformation in theespaa few
decades, let alone two millennia. Today, the pdmnaof the
earth is about 6 billion, as compared to 1.3 miho the year
1900 and an estimated 300 million at the birth bfi§l. 25
years from now, the inhabitants of this earth I8 billion. It
does not take a sharp mind to see that thesevidttsompletely
change the problems we face and the ways in whefage
them, and it will be up to the young people of ptiasolve
those problems.

We have many definitions of education. We can reégar
education as a process designed to increase kngsvietl
improve abilities. Education has both economicaldbiés and
spiritual benefits. The magic words of Rene Dessaftogito
ergo sum “, “I think, therefore | am” meaning thnat can doubt
everything except that human beings think. Thatcamnot
doubt. And it is this process, the process of timgkwhich is
the foundation of both education and culture.

We can define culture in various ways. We can rgatture as
any human behaviour or activity passed from onegsion to
another, which describes, creates, preservesrmriés feelings
or surroundings of human society, consisting ofleages,
beliefs, ideas, customs, arts or other relatedcspe



We also have an economic definition of culture wddy
UNESCO for the purpose of international economatistics in
the Framework for Culture Statistics. UNESCO hasdéid the
concept into nine categories: cultural heritagatpd matter
and literature, music, performing arts, audio medualiovisual
media, social and cultural activities, sports aachgs and,
finally, environment and nature.

One of the buzzwords of today is globalisation,chkhs
variously regarded as a solution to all Mankindtsbpems or as
the root of all Mankind's future problems.

The process of globalisation can be conceptualiséie
context of three schools of thought. First, thaigde are living
in a global marketplace where the influence ofarastates is
diminishing. Second, that nation-states will renfaonverful and
there will be several regional blocs in the woillde third
possibility is that societies and states will urgea process of
profound change in an uncertain world with an udymtable
outcome.

The current environment we are operating in igaulent one,
which we from time to time call the "new economg'leference
to the rapid economic growth founded on technolalgic
progress, notably in information technology.

But profound changes have occurred before in th@iyi of
Mankind. The last one took place 250 years agbeabéeginning
of the industrial age in 1750, which started with ttilisation of
the steam engine and contributed to the massianigétion
that characterises our environment today.

If we go further back in the history of Mankind thavere great
changes 500 years ago in 1500 when European cesintri
conquered the Western World. Going back anothery2a@s to
1250 brings us to the beginning of the Renaissaaruaher time
of profound change and discovery sometimes destabdhe



creation of a bridge spanning thousands of yeark tuma
classical times. Yet another 250 years bring ukeéoyear 1000,
the Age of the Vikings and vast migrations, whitiaeged the
face of Europe.

| am not proposing the thesis that all great chamgeur every
250 years, but it is remarkable that all these ghanwhatever
their timing, involve building bridges across tiswed space and
all of them are heavily dependent on communicatan
transportation. At all these great crossroads Mahth solve
entirely "new" problems with entirely "new" solutis, but
looking at them from our vantage point of the présee see
things in sharper focus and deeper perspective.

2. The Relationship between Concepts

There is, of course, a close connection betweeoatun and
culture in the world. This illustration shows adar correlation
between culture and education, meaning that ineckaslture
means increased education and vice versa.

Culture
A
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» Education




A, B, C and D are countries.

A represents underdeveloped and primitive regiorcoantries.
These were widespread in older times

B represents specific culture areas marking thenbetg of
culture and civilisation and isolated areas of modenes, e.g.
Greenland, Lapland, and areas populated by IndnaNsrth
and South America

C are “young” countries, which are not old enouglpdssess a
long tradition, e.g. the United States of America

D are developed "old world" countries, such ascthntries in
Europe.

Countries are usually moving from group B to D, ethimeans
they have specific cultures and are improving thecation of
their subjects.

Education and culture are obviously closely related we can
form a triangle, a golden triangle, in the followipicture,
where G is globalisation, E is education and Qultuce.

Number of

countrie: G
A

We speak about globalisation when education artdrewvithin
countries are more and more connected to the waed.
Nowadays education is international and so wiltunal be too.
But we have to bear in mind the unequal distributd
education in the world. We are facing problemsHhsy t
globalisation of education and culture. We havd baifore that
education and culture are important factors forvieét being of



humanity. Actually there is one more magic wordjclhs
necessary for the success of this concept: dempcrac

Number of

countrie:
A Democracy

Democracy is the key to the successful implemeoriaii
education and to the creation of a successful enment for
culture in the economic sense. One of the lessbhistory is
that democratic countries are more likely to hagiér living
standards, more education and more advanced cuthaa
countries where there is no democracy at all, vaEakocracy
or political instability.

Education and culture increase well-being, but ¢coifort is
not always measured in economic figures. If yoietigo fine
music and it makes you feel good, your enjoymeiisdwt
register in the gross national product, althougs guite
possible that the productivity of your work willdrease as a
result of the music. Increased productivity leadimtreased
gross national product but we, the economistsnatget able
to measure the contribution of music to this inseei@m our
statistics.

We have called this economic phenomenon "positive
externalities". Positive externalities are whenvdtets lead to
increased well-being without inclusion in the grassional
product. An example of negative externality is ptdin, which
decreases the gross national product in the lomg ru



In economics we differentiate between private gaaus public
goods. Private goods are more or less what we aalild
merchandise, e.g. food, clothes and cars. Pubbdgare e.g.
traffic lights, peace, education and culture. Rualithorities
mostly provide public goods, and there are no ticakl
markets with demand and supply. Of course privaterprises
play a big role in supplying both education andwal, but one
of the characteristics of public goods is positxéernality.

Globalisation is so important in this context that speak about
"global public goods" because increased trade etweuntries
and increased communication have a great impaptibhc
goods, such as education and culture.

The fight against poverty in this world is, for exale, a global
public good, because actions to reduce povertyfleme only

the poorest, but also the people engaged in thenacis well,

because they want to live in a society with lessepiy.

Public goods are supposed to improve the livingdaeds of
humans and the environment . They are mainly peal/wr
supported by democratic authorities. Democrackeasgfore
very important, indeed essential in every socigtye want to
succeed in raising living standards.

3. The Unequal Education

Education as a process of increasing knowledgeimpibving
their abilities is the main task of young peopleeBchool is at
the centre of most children's lives outside the é&olmvill not
elaborate on education itself although, as you kribere are
different opinions on education in modern sociefidse
globalisation of education means, among other H)ititat
people can communicate more easily than the pastrggons.



The global education may be said to have one usaler
language: English, which make things simpler. Ttegee7,000
languages in the world although 300 languages sed by 95%
of the world population. We should face the faeittive have
more or less reached the time before the towerbEB with
English as the dominant-language of global higlaeication,

We must avoid judging other countries by the stashslave are
used to from our western world, where only onedtloif world-
population lives. The differences between natiors a
generations are so huge. Narrowing this gap isobtige most
Import tasks for the young people of today. Thataseasy
because the gap between rich nations and poomsaspin
fact, expanding, so is the differences betweerviddal citizens
and groups of citizens within almost every modertiety.

The best way to fight hunger and over-populaticio imcrease
and improve education. This is easy to say, butige? Yes. It
Is true. It has been scientifically proven that best way to
decrease the over-population in difficult area® isnprove the
education of women.

o Economic growth per head in year

»
»

Increase in enrolment at the secondary school level

There is a connection between education and ecangnowth,
as this chart shows. Economists have also provsgaimong
them is a colleague of mine at the Faculty of Ecoiee and



Business Administration at the University of Icalaithese
scientists compared the relation between the ptigooof the
population completing the secondary level of edooathat is
pre-university education, and economic growth. Theywed
that a 30% increase in enrolment would translats am
economic growth per head of 1%. They looked at ttata
more than 150 countries. This conclusion suppbdshesis that
the best way forward in a global context is torggtaen
education. This strategy is also the very best @mble the
greatest possible number of people to take advardhthe
opportunities of the new economy.

The tools for modern education, especially glololication, are
unevenly distributed.
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Computers per 100 people 1997
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We see in this picture the ownership of personaipaers
(PCs) in some countries. You see the differentégisas the
developing countries have only 1-3 computers p&010
inhabitants.

Education today is lifelong learning. This is quiifferent from
the time | attended school, which was not all tbag ago. The
OECD has pointed out five key features, which arpartant in
my opinion.

First, that all learning must be recognised, ndy éormal
coursework. This is important, for example, withgaed to the
education of adults.
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Second, that motivation is essential in educafidrs is
Important with regard to the economic inequalityozug the
students of today

Third, that equitable access to education req@anesw
perspective of the lifecycle. It is important. etg.focus on pre-
school children.

Fourth, that we need more financial resourcesdacation all
over the world. If we want to succeed we have gnspmore
money.

Fifth, the OECD points out that a single ministannot take
responsibility for the concept of lifelong learnirigfelong
learning is a complex task, which requires spesfialrts of
public administration.



Percentage completing at least
upper secondary education 1998
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This chart illustrates the difference between coastiin OECD

as regards the percentage of 25 to 64 year-oldgleting at
least upper secondary education. USA is at thamopTurkey
at the bottom. Such international comparison isoofrse
difficult because there are differences in the stisgstems in
the countries, but in any case this gives a clednq@ of some
countries where improvements are needed.
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4. Culture is a Public Good

The increasing influence of globalisation is sigraht as
regards culture. There is not yet any single sidiemhethod of
approaching the problems arising from the globabsaof
culture. One way of analysing this is to point th effect of
five facts.

First, that the roots of the globalisation of ctdtand its
influence on the economy are very deep. They lisyma
centuries back.

Second, that the development from the middle ofl@ta
century has been characterised by western ideas.
Third, that cultural progress for the past 200 gdwas been
within nation-states and with national cultures

Fourth, that technological progress has changed the
development profoundly and increased the distramutif
culture enormously.

Fifth, that the diversity is so great that it iffidult to analyse
the origins of the cultural ideas, which form tloatext of
global culture.

The globalisation of culture is nothing else thditoa, which
consists in building bridges across time and spackis
characterised at each time by the intensity ormelof the flow
or movements. Literature, music, art, law and @dufhy all
cross the world and the systems that enable tistaition are
Institutional and frequently, although by no meahgays, based
on public supply.
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GDP in PPP in US $ per head 1997

G7 28.510
Developed countries 25.890
EU15

Latin America

Eastern Europe

Middle East and Europe
Asia

Africa

World 5.180

0 5.000 10.000 15.000 20.000 25.000 30.000

US $

This chart illustrates best of all the huge differes in the living
standards among the people of this world. In tbleast
countries, the gross national product per headPia B 25,000
$. In Asia this is less than 1,000 $. PPP is thelmsing power
parity and is used to adjust for cost of livingdifferent
countries. This method equalises the prices chuadstrd basket
of goods and services.
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TV sets per 1,000 people 1959 - 1992

1959 1969 1980 1988 1992
World 39 89 125 148 160
Africa 0,2 3 17 28 38
Asia 38 53 73
Europe 48 188 324 372 381
North America 287 397 661 790 800
South America 13 54 99 149 166
Oceania 43 175 296 411 375
Developed countries 416 485 498
Developing countries 24 44 61

This table illustrates the distribution of telewisisets in the
World. The ownership of televisions has of coursgeased
over 40 years, but there are huge differences eetwree
developed countries and the developing countrigssTa
means of distribution of culture, but also eduaatibV is a
modern tool, an important tool for an equal woMdu can see
from the table that there is much left to do.

5. When are Education and Culture Global?

If education and culture are global concepts, wesha define
how global they are within the nation-states. Weehaere a
threefold differentiation:

First, there is the view that global public goddse education
and culture, must reach more than one group oftcesn\We
know that co-operation between nations has incceesadly
since the Second World War, as in the case of NAHID,
EFTA, the Nordic Council etc. We require that glb&ducation
and culture should not been seen as isolated ifirandd to
one or several countries.

Second, we require that global goods must reaalge |
majority of the inhabitants of any country. This/exy
important, bearing in mind how unequal the natitates are as
| mentioned earlier.
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Third, we require that such public goods, suchdagation and
culture, must reach more than one generation. finest meet
the needs of the present generation without comisingithe
ability of future generations to meet their owna®erhis is
nothing less than the classic definition of susthia
development, as we know it first from the Brunddaeport
1987.

We actually require that all countries, all peopléhin these
countries and all the generations, present andeusinall have
access to education and culture. There is no isalat this new
world if we want to live in peace and prosperitgdther.

Globalisation means that we are not only talkingudtbocal
education and local culture or culture or educatiora national
level. The positive externality can also been seaiobal aid,
which decreases the possibilities of war, or thioglpbal arts,
which lead to broader perspectives, which incrélasegross
national product.

Globalisation involves not only co-operation betwee
governments, but also co-operation between Non Bovental
Organisations, which are playing an increasing irole
international politics.

We know the dictum “No man is an island”. This Isalutely
true nowadays.



18

6. Concluding remarks

The flow of culture and education around the wasldothing
new. The Greek philosopher Heracleitos pointed2&00 years
ago “Everything flows”. He is also the author o tmarvellous
dictum that "We can not step twice into the sanaertiBy the
second time neither we nor the river are the same.”

The challenge of today for young people is a treshoesly
important one. We saw what happened in the UnitateSon
the 11th of September this year. | am convincedwibid will
not be the same as before.

On the 6th of August 1945, an atomic bomb hit Hifow and
more than 200,000 people died in a single minutat €vent
changed the world, even though atomic bombs haverreeen
used against mankind since 1945.

Ladies and gentlemen

The solution for the future lies in more educatom the
globalisation of education and culture based ondba of
sustainable development and tolerance.

Once again in the history of mankind the futuréhef world lies

in the hands of young people .

Thank you
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